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Ledyard Public Schools 

Statement of Philosophy: Social Studies K-12 Curricula 

  

“With the entire scope of human experience as its backdrop, the content of social 

studies consists of a rich array of facts, concepts, and generalizations. The way to 

tie all of this content together is through the use of compelling and supporting 

questions.”—C3 Frameworks for College, Career, and Civic readiness.   

No discipline prepares the nation’s young people for success in college, career, 

and civic participation, more than social studies.  Social studies education involves 

interdisciplinary instruction and benefits from interaction with and integration of 

the arts and humanities. Specifically, “meaningful and relevant social studies 

education integrates the study of civics, economics, geography, history, and the 

other social sciences through an inquiry-based instructional approach that is 

grounded in rich state, local, national, and global historical content.” (Social 

Studies Position Statement SDE, 2008).  

Social studies is composed of deep and enduring understandings, concepts and 

skills from various disciplines.  Given this vast array of content and skills, inquiry 

based instruction will be used as an organizing principle around which students 

may access the diverse content of social studies and begin to make sense of it for 

themselves.  Inquiry should guide the teaching of social studies at all levels.  

Inquiry-based instruction and skill development are the emphasis of this revised 

social studies curricula and work in the service of helping students to discover rich 

social studies content. Furthermore, social studies as a discipline, naturally 

integrates key reading, writing, analysis, speaking and listening skills that are 

outlined in the Connecticut Core Standards. These standards are integrated into 

the K-12 social studies curriculum and identified at each grade level.   
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How does Ledyard define inquiry? 

Inquiry is defined as a way of seeking information, knowledge, or truth through questioning.  Inquiry is a way for 

a learner to acquire new information and data and turn it into useful knowledge. Inquiry involves asking good 

questions and developing robust investigations from them. Inquiry also involves considering possible solutions 

and consequences. A third component of inquiry is separating evidence based claims from common opinion, and 

communicating claims with others, and acting upon these claims when appropriate. Questions lead to gathering 

information through research, study, experimentation, observation, or interviews. During this time, the original 

question may be revised, a line of research refined, or an entirely new path may be pursued. As more 

information is gathered, it becomes possible to make connections and allows individuals to construct their own 

understanding to form new knowledge. Sharing this knowledge with others develops the relevance of the 

learning for both the student and a greater community. Sharing is followed by reflection and potentially more 

questions, bringing the inquiry process full circle. 

 

 

The Inquiry Arc in Social Studies 

The revised Social Studies Curriculum now includes an inquiry design model for effective teaching and learning, and 

demonstrates how teachers can apply this model in their planning and delivery. Drawing on the Connecticut 

Elementary Social Studies Framework and the College, Career and Civic Life (C3) Framework for Social Studies 

Standards (National Council for Social Studies, 2013), the curriculum incorporates critical instructional shifts, and 

include: 

● Inquiry should be the primary form of instruction in all social studies classes 

● Students and teachers should craft investigative questions that matter 

● Teachers should establish a collaborative context to support student inquiry 

● Teachers should integrate content and skills meaningfully 

● Teachers should help students articulate disciplinary literacy practices and outcomes (thinking, 

reading, writing, speaking like a historian, like a geographer, etc.) 

● Teachers should provide, and help students communicate conclusions and tangible opportunities to 

take informed action 

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf 

http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf 

 

The social studies curriculum is designed around the Inquiry Arc of the C3 Framework. The Inquiry Arc highlights the 

structure of and rationale for the organization of the Framework’s four Dimensions. The Arc focuses on the nature of 

inquiry in general and the pursuit of knowledge through questions (College, Career and Civic Life (C3) Framework for 

Social Studies Standards, 2013). The four dimensions below center on the use of questions to spark curiosity, guide 

instruction, deepen investigation, acquire rigorous content, and apply knowledge in real world settings to enable 

students to become active and engaged citizens in the 21st century. 

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf
http://www.c3teachers.org/wp-content/uploads/2014/10/IDM_Assumptions_C3-Brief.pdf
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http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf 

 

 

Specific notes to teachers addressing all of the units of studies 

● In every unit, it is critical to engage each dimension of the instructional arc and provide students 

with opportunities to communicate what they learn in relation to what they wonder. While 

strategies and activities may vary among teachers, the essential elements of focused inquiry should 

drive the instructional planning. All inquiries should be linked to the compelling question which 

should be the same for all students within each grade level. The units are “living documents” as 

teachers will have the flexibility to use resources that support the interests of their students. 

● For each unit, as teachers find additional “Suggested Instructional Activities” in Dimension 2, those 

activities must align directly to the supporting questions which are linked to the content. Additional 

Featured sources should also be linked to those same supporting questions. 

● Teachers will utilize the formative assessment process within Dimensions 2 and 3. If the 

assessment included in the unit does not meet the student needs, grade level teams have the option 

to make necessary revisions. However, these assessments should, again, be linked to the supporting 

questions. 

● Grade level teams also have the option to make revisions to the summative assessment and taking 

informed action of Dimension 4 if the assessment included does not meet student needs. 

 

 

 

 

 

http://www.socialstudies.org/sites/default/files/c3/C3-Framework-for-Social-Studies.pdf
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Component/Purpose Explanation 
Compelling Question 

Frames the unit of study 
Compelling questions were developed by the Social Studies Curriculum 
Team. These are open-ended, have more than one correct answer, can 
cross disciplinary ‘lenses’, and time periods.  These should be thought-
provoking and intellectually engaging in nature.  At the end of the unit, 
teachers may choose to incorporate a summative task that will answer the 
compelling question. 

Staging the compelling question 
Builds student interest 

In staging the question, teachers need to create an instructional space in 
which students are able to find merit,relevance, and interest in the 
investigation. The Question Formulation Technique is one way teachers can 
engage students in convergent and divergent thinking while generating 
student interest and tapping into student curiosity. 

Supporting  Questions 
Develops the key content 

These questions focus student inquiry into specific disciplinary concepts or 
lines of inquiry.  They are more specific in nature than compelling questions 
and often have more direct, concrete answers to them.  

Disciplinary Concepts 
Provides the Disciplinary grade level 

content 
 

Content can be used as a tool for addressing a particular line of inquiry 
(supporting questions or compelling questions or both).  Depth of content 
depends on its relationship to the line of questioning established by the 
teacher and students.  

Strategies and Activities  
Guides the opportunities to learn 

content using various learning 
protocols (i.e., fishbowl, small group, 

debates, etc…) 

Suggested strategies and activities were generated by curriculum teams as 
tools to engage students in inquiry and align to Connecticut Core Standards 
and the Connecticut Elementary Social Studies Framework. 

Featured Sources 
Provides opportunities to generate 

curiosity, build knowledge and 
construct arguments 

These sources were compiled by curriculum teams and include additional 
readings, links to digital sources and extension lessons which can be 
adapted to fit grade level instruction. Students are expected to read these 
sources to help them then complete the formative assessment. 

Formative Assessments 
Demonstrates understanding of the 

supporting questions 

These assessments were generated by curriculum teams and designed to 
evaluate student progress and inform further instruction.  This is list should 
be considered a living document and changed based on student and 
teacher needs. 

Summative Task 
Demonstrates understanding of the 

compelling question 

These tasks were created by curriculum teams to demonstrate student 
understanding of compelling questions, supporting questions, disciplinary 
concepts and evaluate student skill development. 

Taking Informed Action 
Offers opportunity for civic 

engagement 

Taking informed actions include a range of venues and a variety of forms 
(e.g., discussions, debates, policy analyses, video productions, and 
portfolios). The manner in which students work to create their solutions 
can differ. Students need opportunities to work individually, with partners, 
in small groups, and within whole class settings. Through these actions 
students apply what they learned through focused inquiry to real world 
civic actions. Taking Informed Action is not always going to be about the 
particular content, but rather the larger implications it has on the human 
experience. 



 

Grades K-2 Social Studies Units of Study 

 

 

Grade 
Level 

Content Study Unit 1 Unit 2 Unit 3 Unit 4 

K Me and My 
Community: 
Home, Class, 
School and 
Town 

Being A Citizen 
 

CQ’s 
Why is it important 

to learn to work with 
others? 

Why do we need 
rules? 

Citizenship in 
the Community 

 
CQ 

What makes a 
community? 

Diversity and 
Culture: Using 

Evidence to Learn 
About our Past 

 
CQ 

How do our 
communities and 

the people who live 
in them change 

over time? 
 

The Impact of 
Geography on My 

Life 
 

CQ 
How does weather 
and climate affect 

how you live? 

1 Community 
Beyond My 
Neighborhood 

Perspectives and 
Diversity in Our 

World 
 

CQ 
Why is it important 

to be an active 
participant in the 
communities to 
which I belong? 

 

The Way We 
Live Today 

 
CQ 

How do needs 
and wants affect 

how we live? 
 

Using Evidence to 
Connect the Past 
and the Present 

 
CQ 

How do our past 
actions in our 

community still 
influence our 

community today? 
 

The Role of 
Geography 

 
 

CQ 
What do maps tell 

us about the 
communities we 

belong to? 

2 Making A 
Difference: All 
People Make a 
Difference 

Perspectives and 
Diversity in Our 

World 
 

CQ 
Why do people have 

different views about 
what is good for my 

community? 
 

Using Evidence 
to Connect 

People’s Impact 
on the Past and 

Present 
 

CQ 
How do the 

actions of people 
in the past 

influence us 
today? 

 

Democratic 
Principles and 

Values 
 

CQ 
How do American 

ideas such as 
liberty, freedom, 

justice and equality 
influence how and 
why people make a 

difference in 
society? 
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Grade K Social Studies Outline 
(Year-long Compelling Question: What does it mean to be a good citizen? 

Note: Addressed at the end of Unit 4) 
 

vii 
 

  

 

Unit 
Name/Themes 

Potential 
Compelling 

Questions 

Content 
(lead to disciplines and to focus questions) 

 

Pacing 

Unit 1   
Being A Citizen 

Why is it important 

to learn to work 

with others? 

 

Why do we need 

rules? 

-Examine the need for rules and consequences at 

home, at school, and in the community 

-Explore the roles, rights, and responsibilities of 

being a good citizen 

 

Sept 
 

Unit 2 

Citizenship in 

the Community 

 

 

What makes a 

Community? 

-Analyze the roles people play within a family, 

school, and community 

 

Oct-Nov 

Unit 3  
Diversity and 

Culture: Using 

Evidence to 

Learn From Our 

Past 

 

How do our 

communities and 

the people who live 

in them change over 

time? 

-Investigate how the past is represented through a 

sequence of events and the purpose of tools for 

representing times (e.g., timeline, dates) 

-Explore the ways that people from other times can 

be alike and different from people of today 

-Compare a family life today and in the recent past 

 

 

 

Dec-Feb  
 

 

Unit 4  
The Impact of 

Geography on 

my Life 

How does weather 

and climate affect 

how you live? 

-Examine the purpose and function of maps 

-Identify how weather affects individuals and 

understand how seasonal changes affect daily choices 

-Analyze how people live differently in other places 

 

 

March-

May 
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The focus in kindergarten is Me and My Community.  Students will engage in 
the study of themselves, their families and their communities. Students will 
learn how to actively participate and use effective citizenship skills. 
Students will explore their classrooms, schools, neighborhoods, and 
community. Students will learn about communities from the past and today. 
Finally, they will examine how geography impacts the community. A year-
long compelling question will focus on: What does it mean to be a good 
citizen in school? 

 

 
 

 
 

Students in kindergarten are expected to participate in inquiry based 
activities that will help them acquire skills and learn content. Students will 
learn these skills and content through the use of compelling and supporting 
questions. Students in kindergarten will learn through an interdisciplinary 
approach including history, civics, economics and geography. Finally, 
students will be expected to communicate their understandings in a variety 
of ways, and contemplate their civic action. 
 

 
 

 

I. Description and Purpose of the Course 

II. Academic Expectations 



 

1                                             Approved by Instructional Council 4/11/18 
 

 

LPS Social Studies Curriculum Unit One 
  Grade Level: K 

Unit Title: Being A Citizen 
A Study of Citizenship 

Timeline: August/September 
Unit Overview/Grade K Content:  In this unit of study, students will learn what it means to be a good citizen in the 
classroom/school. They will collaborate to help develop classroom rules. Students will evaluate primary sources 
including books, images and role playing to develop an understanding of why rules are needed and important in 
relation to being a good citizen in the classroom and school. 

Theme 

Being a Good Citizen 
 The various roles and responsibilities of citizens in students’ communities (classroom, town, 

family) 

Essential 
Unit 

Vocabulary 
 

Appropriate, citizen, community, conflict, consequence, fair, friend, good sport, group, inappropriate, 
problem, respect, responsibility, rule, safe, solve, take turns  
 

Year-long Compelling Question: What does it mean to be a good citizen in school? 
   

 Compelling Questions 

Why is it important to learn to work with others? 
 

Supporting Questions 

What are some ways we can work as a group? 
What are the rules of our classroom and school? 

How does a good citizen in my classroom/school behave? 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by themselves 

and/or the teachers 

Priority Standard   

INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  

INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and 
supporting questions. 

  
Connecticut Core Standards   

  CCSS.ELA‐Literacy RI.K.1, W.K.7, SL.K.1 
 

  Academic Vocabulary:  questioning, opinion, explanation 
 

Staging the 
Question 

 

 
 Experiential Exercise: 

Set up a situation where a group of students (about 6-8) are introduced to a new activity or a 
new toy. Without having any rules, let the group begin to play. After a few minutes, stop and get 
together as a whole class. Discuss what students noticed. Chart observations, feelings, actions, 
etc… Guide students in identifying the problem. Define the word conflict and possible ways to 
avoid the conflict. 
 

 Introduce the compelling question. 
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Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes civics, 

economics, and geography. These disciplinary ideas are the lenses students use in their guided inquiries that 
lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 

  CIV K.5 Follow agreed upon rules for discussions while responding attentively to others when addressing ideas making 
decisions as a group. 
CIV K.7 Explain how people can work together to make decision in the classroom. 

I  INQ K.-2.7 Evaluate a source by distinguishing between facts and opinions. 
 
CT Core Standards 

CCSS.ELA.‐Literacy.RI.K.1-10, W.K.1-2 & 7-10,  SL.K.1-3 
  

Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims 

Key Content to be 
Addressed 

 

-examining why there is a need for rules and consequences at school and in the community 

(S1, S2, S3) 

-exploring the roles, rights and responsibilities of being a good citizen within a school and 

community (S1, S2, S3) 

 

Supporting Question #1 
What are some ways we can work as a group? 

 

Formative Assessment 
Students will draw a picture of themselves working with others. Teachers will record 
dictated sentences. 

Featured Sources 

Source A: The Land of Many Colors by Rita Pocock 
Source B: Image Bank of appropriate and inappropriate behaviors: Link to Images  
Source C: Link to TCI>Teacher View> Lesson 5, How Do I Solve Problems with 
Others>Complete Lesson Guide>Slides 12-45, Phases 1-4 and Processing, Slide 65 (Online 
only) 

Extension:  
Additional Sources 

Source A: Link to TCI>Student View> Lesson 3, How Do I Get Along with 
Others?>Introduction, pages 31-39 in textbook also 
Source B: Books that focus on students working together in groups 

 
Supporting Question #2 

What are the rules of our classroom and school? 
 

Formative Assessment 

Students will match pictures to the appropriate rules of classroom:  Link to Rules 
Note: Link to PBIS  

https://docs.google.com/document/d/1C-1DCjCJResQHceBIy3IVAxCj7XrBenp3W3VjkN_UBI/edit
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://docs.google.com/document/d/18ole0eOSi86Ny42EJhV0XqLyWenVduawuTuCY55rTr8/edit?usp=sharing
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Featured Sources 

Source A: Know and Follow the Rules by Cheri J. Meiners 
Source B: Link to TCI>Teacher View> Lesson 3, How Do I Get Along with 
Others?>Reading Further: Rules Help Us, pages 36-41  

Extension:  
Additional Sources 

Source A: Appropriate/Inappropriate Choices Group Picture Sort & Individual Picture 
Sort: Link to Resources 
 

Supporting Question #3 

How does a good citizen in my classroom/school behave? 

Formative Performance 
Task 

Create an anchor chart entitled, “A Good Citizen”, label quadrants, “is/does/says/is not”.  As a 
whole group, students will identify what makes a good citizen.  (See supporting materials 
section) 

Featured Sources 
Source A: If Everybody Did by Jo Ann Stover 

Source B: Role playing  scenarios: Link to List 

Extension:  
Additional Sources 

Source A: Link to TCI>Teacher View> Lesson 6, How Do I Be a Good Helper as 
school?>Introduction, pages 69-73 
Source B: How to Fill a Bucket by Carol McCloud: A Guide to Daily Happiness for Kids 
Source C: The Recess Queen by Alexis O’Neill 
Source D: Making Friends by Fred Rogers   
Source E: How to Be a Friend: A Guide to Making Friends and Keeping Them by Laurie Krasny Brown 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to the 

compelling question(s) 

Priority Standards 

INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.17 Use listening, consensus-building, and voting procedures to decide on and take action in their 
classrooms. 
Supporting Standards 
INQ K-2.14 Ask and answer questions about explanations. 
 

CT Core Standards 

CCSS.ELA.‐Literacy.RI.K.1, W.K.1-8, SL.K.1-6, L.K.1-3 
 

Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 

Summative Assessment  
and  

Taking  
Informed 

 Action 

Summative Assessment 

Whole class or small group discussion around the compelling question:  
Why is it important to learn to work with others? 
 
Taking Informed Action 
NA 

 
Additional  Resources  

 

 
TBD 

https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://drive.google.com/drive/folders/1zBQpCFFI9E8AXVDKRAZ7d6U9Z8X87q2v
http://amzn.to/1PfGCqD
https://docs.google.com/document/d/1q0KjpkkswZabwwVvxnjsp0V2dD48HQp8ypYTH4kNL1Q/edit
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
http://www.amazon.com/gp/product/0439206375?ie=UTF8&camp=1789&creativeASIN=0439206375&linkCode=xm2&tag=themeamom0e-20
https://www.amazon.com/Fred-Rogers/e/B001IOHAXM/ref=dp_byline_cont_book_1
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&text=Laurie+Krasny+Brown&search-alias=books&field-author=Laurie+Krasny+Brown&sort=relevancerank
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LPS Social Studies Curriculum Unit Two 
Grade Level: K 

Unit Title: Citizenship in the Community 
A Study of School and Local Community 

Timeline: October-November 
Unit Overview/Grade K Content:  In this unit of study, students will explore ways that people in a community work 
together. Students will use a variety of resources to understand community helpers’ roles in keeping the school and 
local community safe and providing for people's needs. 
 

Theme 

Citizenship in the Community 
 The various roles and responsibilities of citizens in students’ communities (classroom, town) 

Essential 
Unit 

Vocabulary 
 

citizen, community, conflict, group, leader, problem, respect, responsibility,  safe, school community, 
solution, town 
 
 
 Year-long Compelling Question: What does it mean to be a good citizen in school? 

 

 Compelling Question 

What makes a community? 

 

Supporting Questions 
Who are the people in my school and town that create rules and make sure people follow them? 

What does a community provide for people who live there? 
What are the ways that people contribute to our community? 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by themselves 

and/or the teachers 

Priority Standard   

INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  
INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and 
supporting questions. 

  
Connecticut Core Standards   

  CCSS.ELA‐Literacy RI.K.1, W.K.7, SL.K.1 
 

  Academic Vocabulary:  questioning, opinion, explanation 
 

Staging the 
Question 

 

 
1. Gallery Walk using Image Bank to include Ledyard Town Hall, Ledyard Center and Gales Ferry 

Post Office, Bill and Gales Ferry Libraries, Ledyard Police Station, Gales Ferry Fire Department, 
Gallup Hill School, Fox Run Apartments, and individual home: 
https://drive.google.com/drive/folders/15RNhRSKN2UU0ahTKTvUjiFWjb9UVZy6P?usp=sharing 

2. Discuss each image, what it is, where it is located, and who works there and create a class chart. 
3. Use http://earth.google.com to further discussion about how communities are built and explore 

the town. 
4. Introduce the compelling question. 

 

https://drive.google.com/drive/folders/15RNhRSKN2UU0ahTKTvUjiFWjb9UVZy6P?usp=sharing
http://earth.google.com/
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Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes civics, 

economics, and geography. These disciplinary ideas are the lenses students use in their guided inquiries that 
lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 

  CIV K.1 Describe roles and responsibilities of people of authority. 
 
Supporting Standards: 
CIV K.5 Follow agreed upon rules for discussions while responding attentively to others when addressing 
ideas making decisions as a group. 
INQ K.-2.7 Evaluate a source by distinguishing between facts and opinions. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.K.1-10, W.K.1-2 & 7-10,  SL.K.1-3 

  

Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims 
Key Content to be 

Addressed 
 

-analyzing the roles people play within a school and community (S1, 2 and 3) 

Supporting Question #1 
Who are the people in my school and town that create rules and make sure people follow them? 

Formative Assessment 
Students will choose a community helper and will draw a picture of that helper and what 
he or she does. Students will dictate what he or she has learned about that community 
helper and what they do for their community. 

Featured Sources 
Source A: Helpers in My Community by Bobbie Kalman 
Source B: Whose Hands Are These: A Community Helper Guessing Book by Miranda Paul 
 

Extension:  
Additional Sources 

-Richard Scarry's What Do People Do All Day? By Richard Scarry 
-Other books about community helpers 

 
Supporting Question #2 

What does a community provide for people who live there? 
 

Formative Assessment 

Students will build their own communities using general images to show how community 
helpers contribute to daily lives: Link to Images 
Criteria: Students should be limited to using 7 images and they need to explain why they 
chose the ones they did. 

Featured Sources 

Note to teachers: Focus on how community helpers contribute to our daily lives. 
 
Source A:  Video of Community Helpers Note: Students will participate in a general 
discussion of who makes a community. 

https://drive.google.com/drive/folders/19uT6cc0-nJvkkT-Y8iVet-WnZQBretjW
http://www.watchknowlearn.org/Video.aspx?VideoID=20711
http://www.watchknowlearn.org/Video.aspx?VideoID=20711
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Source B: Brain Pop Jr. video:  Community Helpers (https://jr.brainpop.com using 
teacher password information) 
Source C: Link to TCI>Teacher View> Lesson 7, What is in My 
Neighborhood?>Complete Lesson Guide>Preview> Slides 13, 15-16 (Online only) 
Source D: TCI Textbook: Me and My World; Lesson 7: What is in My Neighborhood? 
Introduction, pages 83-91 
Source E:  TCI Textbook: Me and My World; Wrap Up: I Can Learn About My World, My 
Neighborhood, pages 164-169 
Source C: Texts from Classroom/School Libraries about Community Helpers and Their 
Daily Jobs 
 

Extension:  
Additional Sources 

 
Source A: Link One (Sesame St. Who are the people in your neighborhood?) 
 

Supporting Question #3 
What are the ways that people contribute to our school community? 

Formative Performance 
Task 

Prior to interview or visit, students will generate questions to ask school community 
helpers based on what they have learned up until this point in the unit as part of a KWL. 
After the visit, students will complete the L portion of the KWL. 
 
 

Featured Sources 
Note: Teachers can 

determine setting for 

interview/visit. Teachers 

could record interview on 

iPad or digital voice 

recorders. 

 

Source A: School Secretary  

Source B: Principal/Assistant Principal 

Source C: School Custodian 

Source D: School Lunch Coordinator 

Source E: School Nurse 

Source F: Bus Driver 

Source E: School Crossing Guard 

Source F:  Source A: Link to TCI>Teacher View> Lesson 6, How Can I Be a Good Helper at 
School?>Reading Further: Who Works at My School, pages 74-81 
 

Extension:  
Additional Sources 

TBD 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to the 

compelling question(s) 

Priority Standards 
INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.16 Identify ways to take action to help address local, regional and global problems. 
 

Supporting Standards 
INQ K-2.14 Ask and answer questions about explanations. 

https://jr.brainpop.com/
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://youtu.be/hUXKzfUeQuI
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
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INQ K-2.17 Use listening, consensus-building, and voting procedures to decide on and take action in their 
classrooms. 
 

CT Core Standards 
CCSS.ELA.‐Literacy.RI.K.1, W.K.1-8, SL.K.1-6, L.K.1-3 
 

Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Assessment 

Part A: Students will view a video that summarizes school and local community 
members as well as the student’s role. Video: Going to School is Your Job can be found 
in Discovery Education using Google Single Sign On. 
(Note: The video could be part of a literacy rotation prior to the summative 
assessment.) 
 

Part B: Students will work in small groups to create a representation of either school 
or local community. Teachers and students can determine what that representation is. 
Each group will orally present their creation to the class demonstrating understanding 
of what makes a community.  
 
Taking Informed Action 
Students will assess a problem in the school such as a rule not being followed. Students will 
develop a solution to the problem and then will develop a plan to implement the solution 
such as creating new rules for the hallways. 
(Note: Emphasis should be on what the student’s roles are as a member of the school 
community.) 
 

 
Additional  Resources  

 
 
 
 

 
TBD 

https://app.discoveryeducation.com/learn/videos/423fdb79-f3aa-4683-bbc2-fc25e99c2119/
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LPS Social Studies Curriculum Unit Three 
Grade Level: K 

Unit Title: Diversity and Culture: Using Evidence to Learn From Our Past 
A Study of the Past and Present 
Timeline: December-February 

Unit Overview/Grade K Content:  In this unit of study, students will explore what life was like in the past 
and how it has changed.  They will use evidence from a variety of sources to show how children and 
families from the past and the present are both the same and different. 

Theme 

Diversity and Culture: Using Evidence to Learn From Our Past 
 Family life between today and for the recent past 
 Different types of sources of information about the past and present 

 
Essential Unit 

Vocabulary 
 

change, community, different, past, present, same 
 
 

 Year-long Compelling Question: What does it mean to be a good citizen in school? 
 

 Compelling Question 

How do our communities and the people who live in them change over time? 

 

Supporting Questions 

How is the past different from today? 
How are children and families today both the same and different from those in the past? 

 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created 

by themselves and/or the teachers 

Priority Standard   
INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  
INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and 
supporting questions. 

  
Connecticut Core Standards   

  CCSS.ELA‐Literacy RI.K.1, W.K.7, SL.K.1 
 
Academic Vocabulary:  questioning, opinion, explanation 
 

Staging the 
Question 

 

1. Students will participate in  See, Think, Wonder using a one past and one 
present of the following images: 
Link to Images 
 

2. Introduce the compelling question. 
 

https://drive.google.com/file/d/1lABLOBz42MElN7efUO_8Dc9ySVqcCms7/view?ts=5a5e1d8d&pli=1
https://drive.google.com/drive/folders/1Jktoub_qUf1dCSRgfRt6NuMk2lt765Eb
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Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes 

civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 

  HIST K.1 Compare life in the past to life today. 
  HIST K.2 Generate questions about individuals and groups who have shaped a significant historical change. 
INQ K.7 Evaluate a source by distinguishing between facts and opinions. 
 

CT Core Standards 
CCSS.ELA.‐Literacy.RI.K.1-10, W.K.1-2 & 7-10,  SL.K.1-3 
  
Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims 

Key Content to be 
Addressed 

 

-investigating how the past is represented through a sequence of events and the 

purpose of tools for representing times (S1) 

-exploring the ways that people from other times can be alike and different from 

people of today (S1) 

-comparing  family life today and in the past (S2) 

 
Supporting Question #1 

How is the past different from today? 
 

Formative Assessment 

Option 1: Students will identify items from the past and present by coloring in 
appropriate colors. Sort it Out 
Option 2: Students will identify items from the past and present by cutting and 
pasting photos in the appropriate section. Cut and Sort  

Featured Sources 

Source A: Ron’s Big Mission by Rose Blue 
Source B:  National Geographic Readers: Martin Luther King, Jr. (Readers 
Bios)Paperback – December 26, 2012 by Kitson Jazynka  
Source C: Link to Video of MLK 
Source D: Link to Video Long Ago Yesterday and Today (Discovery Education 
using Google Single Sign On and search video)  
Source E: Link to TCI>Student View> Lesson 2, What is Family>Reading Further: 
Our Country’s Birthday, pages 22-29 in textbook also  

Extension:  
Additional Sources 

Source A: Link to Past and Present Activities Note: Click on Past and Present PDF 
in Unit Folder 
Source B: Link to TCI>Student View> Lesson 7, What is in my 
Neighborhood?>Reading Further: How Can We Improve Our Neighborhood, pages 
92-99 in textbook also 
Source C: Invite a senior citizen to come in and discuss what life was like when 
they were young. 
 
 

https://drive.google.com/open?id=1lkr_5-DS5AgNJsef83wOF-hfLJtR-Ef0
https://drive.google.com/open?id=1LxjSe3K8zOI38geklYpvR_EwUfgt9QAW
https://www.youtube.com/watch?v=oJ8Xqzb2XSU&t=7s
https://app.discoveryeducation.com/learn/videos/2df57695-104f-44aa-93b1-0a325de09218?hasLocalHost=falseuthor
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://drive.google.com/drive/folders/1pB1E8BllgUvvouYuUkyJReuXfjeQhC0f
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
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Supporting Question #2 
How are children and families today both the same and different from those in the past? 

Formative Assessment 

Part A: Students will work in small groups to compare how life has changed using 
prompts from the past. Link to prompts 
Each group will complete three to four prompts. Teachers will need to lead a 
discussion that includes things that are the same and different about present and 
past (e.g., “In the past and now, we learn about what is happening in the world. In the 
past, it was with newspapers. What do we use now?)  
Part B: Whole Group Sharing using student responses 
(Note: Consider completing Part A during Literacy Rotation) 

Featured Sources 
Source A: Link to School Days Then and Now (YouTube) 
Source B: Link Comparing Schools Then and Now (YouTube) 

Extension:  
Additional Sources 

Source A: Link to TCI>Student View> Lesson 4, How Do I Make Friends?>Reading 
Further: The First Thanksgiving, pages 48-53 in textbook also 
Source B: Link to TCI>Student View> Lesson 9, How Do People Live Around the 
World?>Reading Further: Birthdays Now and Then, pages 124-131 in textbook also 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 

INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.17 Use listening, consensus-building, and voting procedures to decide on and take action in their 
classrooms. 
 
Supporting Standards 
INQ K-2.14 Ask and answer questions about explanations. 
 

CT Core Standards 
CCSS.ELA.‐Literacy.RI.K.1, W.K.1-8, SL.K.1-6, L.K.1-3 
 

Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 

Summative Assessment  
and  

Taking  
Informed 

 Action 
 
 

Summative Assessment 
Students will complete an interactive reader where they are provided with 
something from the past and then have to create the equivalent of today. Link to 
Interactive Reader 
 
Taking Informed Action    NA 

 
Additional  Resources  

 

 
TBD 

https://drive.google.com/open?id=1Bo_eY20J1WOcW9oiJBYm5Vk6KNyb8gGR
https://www.youtube.com/watch?v=4sZ_9hkeDic
https://www.youtube.com/watch?v=u7H9wtZO8nM
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://subscriptions.teachtci.com/shared/sections/10424?locale=en&program_id=228
https://drive.google.com/open?id=1AA7l4QyCk5lms9tLRvFUSg0wAivf0vJy
https://drive.google.com/open?id=1AA7l4QyCk5lms9tLRvFUSg0wAivf0vJy
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LPS Social Studies Curriculum Unit Four 
Grade Level: K 

Unit Title: The Impact of Geography on My Life 
A Study of How Weather Affects Daily Living 

Timeline: March-May 
Unit Overview/Grade K Content:  In this unit of study, students will determine how the weather and where 
people live affects them every day. Students will explore how outdoor activities and clothing choices are 
weather dependent. They will learn that homes have features that are influenced by both weather and 
geography. Note: Link to science curriculum that is ongoing throughout the year. 

Theme 

The Impact of Geography on My Life 
 Geography’s (weather) effects on students’ daily lives: 

 where they live 
 recreational activities 

Essential Unit 
Vocabulary 

climate, geography, region, seasons, weather 
 

Year-long Compelling Question: What does it mean to be a good citizen in school? 
   

 Compelling Question 

How does weather and climate affect how you live? 
 

Supporting Questions 
How does weather influence our homes, our seasonal activities, and our community? 

What does my family do differently during different seasons? 

                                             Dimension 1: Developing Questions and Planning Inquiries 
Students are expected to look at an issue through a variety of perspectives using inquiry created by 

themselves and/or the teachers 

Priority Standard   
INQ K-2.1 Explain why the compelling question is important to the student. 
 
Supporting Standard  
INQ K-2.4 Make connections between the supporting questions and the compelling questions. 
INQ K-2.5 Determine the kinds of sources that will be helpful in answering compelling questions and supporting 
questions. 

  
Connecticut Core Standards   

  CCSS.ELA‐Literacy RI.K.1, W.K.7, SL.K.1 
 
Academic Vocabulary:  questioning, opinion, explanation 

Staging the 
Question 

 

1. Students will view Dressing for the Weather video (Discovery Education using 
Google Single Sign On) 

2. Discuss what students learned about in the video and record on chart paper. Say 
to students, “We have been watching weather in Ledyard all school year. I 
wonder if the weather is the same everywhere in the United States. How can we 
investigate this?” Possible resources include www.weatherreports.com, 
www.weather.com, www.theweatherchannel.com, iPhone apps. 
Extension: Use live cams from different areas of the United States (skyline 
webcams) 

3. Students can use weather and dress icons and place on large map to show the 

https://app.discoveryeducation.com/learn/videos/7db1c956-b457-4791-9db5-bc8e9ebf0801
http://www.weatherreports.com/
http://www.weather.com/
http://www.theweatherchannel.com/
https://drive.google.com/open?id=0BzJQFqKhhldCQlY4TFZGN0pmMmNZXzVzVWVfU3RDLTJIVW9v
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weather found in locations based off the students’ interest. Note: This can be 
added to throughout the unit. 

4. Introduce the compelling question. 

Dimension 2: Applying Disciplinary Concepts and Tools 
Students are expected to learn about history through a multi‐disciplinary approach that includes 

civics, economics, and geography. These disciplinary ideas are the lenses students use in their guided 
inquiries that lead to deep and enduring understandings. 

 
Dimension 3: Using Evidence 

Students are expected to use evidence from a variety of credible sources. 
Priority Standards: 
GEO K.4 Explain how weather, climate, and other environmental characteristics affect people’s lives in places or 
regions. 
 
CT Core Standards 
CCSS.ELA.‐Literacy.RI.K.1-10, W.K.1-2 & 7-10,  SL.K.1-3 
  
Academic Vocabulary:  opinion, shared research, gather, sources, evidence, collaborative conversations, claims 
 

Key Content to be 
Addressed 

 

-identifying how weather affects individuals and understand how seasonal changes 

affect daily choices (S1, S2) 

-analyzing how people live differently in other places (S2) 

 
Supporting Question #1 

What does my family do differently during different seasons? 
 

Formative Assessment 
(Note: The Northeast will be 
the focus of this supporting 

question) 

Part A: Have a discussion about the four seasons and review characteristics here in 
Ledyard. 
 
Part B: Students will illustrate a picture of something he or she likes to do outside 
during one of the four seasons. Criteria: Students should include activity, 
appropriate clothing, near their home, and appropriate weather condition for the 
season they chose. 
 

Featured Sources 

Source A: Mystery Science Weather Watching: Read Along Mystery 4  Note: 
Teachers must be signed into Mystery Science to access text. 
Source B: How is the Weather Today by Cheryl Ryan (Level F) www.razplus.com  
Source C: Four Seasons Make a Year by Anne Rockwell 
 

Extension:  
Additional Sources 

 
 
Use science related resources that have been used throughout the year  
 
 
 

https://mysteryscience.com/watching/mystery-4/weather-daily-patterns/140?r=6892583
http://www.razplus.com/
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Supporting Question #2 
How does weather influence people’s homes, seasonal activities, and communities? 

 

Formative Assessment 

See summative assessment. 

Featured Sources 
 

(Note: The following 
geographic areas will be the 

focus of this supporting 
question: Southeast, 

Midwest, and West Coast.) 
 

Note: As students are studying the different geographic areas, teachers 
should create a chart that documents the student learning. Charts will be 
used as part of the summative assessment. 
 
Note: Slideshow of Southeast, Midwest and West Coast  
Southeast 
Source A: What is a hurricane? (YouTube) 
Source B: Bank of Images 
Midwest 
Source C: How Tornadoes Develop (Discovery Education using Google Single Sign 
On and search video) 
Source D: What is a tornado? (YouTube) 
Source E: Bank of Images 
Source F: Tornado Alert by Dr. Franklyn M. Branley 
Source G: Tornadoes by Keith and Sarah Kortemartin (Level J) Reading A to Z 
projectable book 
West Coast 
Source H: West Coast Wild: A Nature Alphabet by Deborah Hodge 
Source I: What is an earthquake? 
Source J: Images of West Coast 

Extension:  
Additional Sources 

Source A: Dirt Devil (YouTube) for Southwest 
Source B: Evaporating Rain (YouTube) for Southwest 
Source C: The West by Dana Meachen Rau 
Source D: The Southeast by Dana Meachen Rau 
Source E: The Midwest by Dana Meachen Rau 

Dimension 4: Communicating Conclusions and Taking Informed Action 

Students are expected to take informed action, whenever possible, to communicate conclusions linked to 

the compelling question(s) 

Priority Standards 
INQ K-2.11 Construct explanations using correct sequence and relevant information. 
INQ K-2.14 Ask and answer questions about explanations. 
 

CT Core Standards 
CCSS.ELA.‐Literacy.RI.K.1, W.K.1-8, SL.K.1-6, L.K.1-3 
 

Academic Vocabulary:  opinion, explanation, collaborative conversations, evidence, claims 
Summative Assessment  

and  
Taking  

Summative Assessment 
Part A: Prior to students completing the summative assessment, teachers will review 
weather patterns, seasonal activities, and types of houses for the areas of the United 

https://drive.google.com/open?id=1bRleYF4ihRWeP_XDMtZYCRYkBQQiVqea12DEs3GY7mQ
https://www.youtube.com/watch?v=xKubdY2mHXc
https://docs.google.com/document/d/1tAejsAS8pmclE-1Bhoryg2bJQGVfIt5VaLMqejcYnaE/edit?ts=5ac78ed0
https://app.discoveryeducation.com/learn/videos/85e706bc-3670-4fea-b166-
https://www.youtube.com/watch?v=-s3UwOq1P1E
https://drive.google.com/open?id=1ytcdO19io9enm6iG8dHrTbtllIAxUG6n
https://www.youtube.com/watch?v=AArne-wh_Uc
https://drive.google.com/open?id=1NzPNbr1vzTuypcksuv1WnZ1HTwEMB6xx
https://www.youtube.com/watch?v=AwKc7H5gIWo
https://www.youtube.com/watch?v=FC3gJ4Kob8g
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End of Year Compelling Question Activity 
What does it mean to be a good citizen in school? 

 

Students will share with the incoming class what it means to be a good citizen in school. 
Teachers and students can select the format. Product can then be shared at visitation or 
at the beginning of the following school year. 
 
 
 

 

 

 

 

 

Informed 
 Action 

 
 

States: Northeast, Southeast, Midwest, and West Coast.  
 
Part B: Split students up into four heterogeneous groups. Each group will work on a 
different geographical region. Students may use resources gathered throughout the 
unit to help them create a picture using the following criteria 

 House 
 Seasonal activity 
 Appropriate weather 

 
Part C: Students can share their work with the class. 
Taking Informed Action    NA 

 

 
Additional  Resources  

 

 
TBD 
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